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Pupil premium strategy statement 
 
This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 
2022 academic year) funding to help improve the attainment of our disadvantaged pupils. 

 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school. 

 
 
School overview 

 
Detail Data 

School name Beauchamps High School 

Number of pupils in school 1419 

Proportion (%) of pupil premium eligible pupils 15.2% 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2021/22 – 2023/24 

Date this statement was published November 2021 

Date on which it will be reviewed November 2022 

Statement authorised by Darren Windeatt 

Pupil premium lead Darren Windeatt 

Governor / Trustee lead Geoff Flowers 

 
Funding overview 

 
Detail Amount 

Pupil premium funding allocation this academic year £177,630 

Recovery premium funding allocation this academic year £28,275 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£ 0 

Total budget for this academic year 
If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£205,905 
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Part A: Pupil premium strategy plan 
 
Statement of intent 

 
At Beauchamps High School we endeavour to have a curriculum that is underpinned by our vi- 
sion and core values. At the heart of this is our commitment to ensure that every student is able 
to achieve their best and beyond. Running alongside this, our family culture promotes wellbe- 
ing, an enjoyment of being at school and a love of learning. 

 
So our innovative curriculum has been implemented to: 

 
• Provide true breadth to widen knowledge and to develop a mastery of understanding 
• Maximise the potential of all our students to unlock doors for future steps in their life 

journey 
• Provide the opportunity for staff to inspire our students and promote a love of learning 

and an enjoyment of school 
 

The principles of our strategy are as follows: 

An excellent education and the highest expectations for all, regardless of background or 
barriers to learning 

The PP Grant should support improved attainment, raised expectations and readiness for life 
and learning 

High quality teaching and learning should be prioritised over intervention. An intervention 
culture can lead to disadvantaged students being seen as ‘someone else’s responsibility’ 

The PP Grant should be used to ensure disadvantaged students access excellent teaching and 
learning every day 

The PP Grant should address the needs of students as early as possible. It should focus on 
gaps in learning. End of key stage outcomes are a by-product of this approach 

At the heart of our whole school intent is the drive for every student that leaves Beauchamps 
High School to have the next step in their education secured by the time they leave us. The fo- 
cus of our pupil premium strategy is therefore to support our disadvantaged students to have 
the same opportunity to reach that goal as their peers. 

High quality teaching is also at the heart of our approach with a continually increasing focus on 
literacy and vocabulary skills which research shows is the key to reducing the attainment gap. 
Intervention strategies, carefully targeted to the right students at the right time will complement 
teaching giving those who need it the extra opportunity to remain in line with their peers. 

Never before in education has there been such a challenge to support a more diverse range of 
social and emotional needs than ever before and this strategy will endeavour to give the sup- 
port that is needed to students. 
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Challenges 
 
This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 

 
Challenge 
number 

Detail of challenge 

1 The attainment of disadvantaged students is approximately 9-12 months behind 
that of their peers in maths and English 

2 The reading ages of disadvantaged children are 12 months below those of 
their peers 

3 Disadvantaged students in general score lower than their peers in our 
emotional well-being survey 

4 The attendance of our disadvantaged students is 4.4% below their peers 

5 The attainment of disadvantaged students is approximately 9 months behind 
that of their peers in all subjects 

6 The engagement of some parents and their children with the variety of 
opportunities on offer 

 
 
Intended outcomes 

This explains the outcomes we are aiming for by the end of our current strategy plan, and how 
we will measure whether they have been achieved. 

 
Intended outcome Success criteria 

Improved attainment among disadvantaged 
students across the curriculum at the end of 
KS4 with a focus on Ebacc subjects 

By the end of our current plan in 2024/25 
40% more students will study the Ebacc. 
Currently 11% study the Ebacc 

Relationships underpin everything that we do in school and a focus to improve all relationships 
with disadvantaged students is integral to our strategy ensuring that every interaction matters. 
We are aware that many disadvantaged students do not lack ability but may lack opportunity. 
Early intervention with them is critical. They need consistency, structure and order balanced 
with teacher autonomy and subject specific pedagogy. 

To achieve our intent, we have been working with Essex Local Authority on their Disadvan- 
taged Champion’s Project. Many of our strategies that form our overall strategy are as a result 
of our work with the LA in conjunction with the publication; Addressing Educational Disad- 
vantage in Schools and Colleges. The Essex Way. 
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 An A8 score better than national average for 
disadvantaged students (4.3 – currently 3.6) 
A P8 score better than national average for 
disadvantaged students (currently -0.05) 
A closure of the school gap between 
disadvantaged students and their peers – 
currently A8 1.41 and P8 0.15 

Improved reading and literacy skills among 
disadvantaged students 

Reading ages will improve for 
disadvantaged students bringing them 
closer in line with their peers – current 
reading age gap is 1 year for the whole 
school. At KS3 the gap is 6 months and by 
KS4 it is 14 months. Lesson observations 
and book scrutiny will report an 
improvement in literacy skills observed in 
lessons 

To achieve and sustain improved wellbeing 
and to ensure relevant support is in place for 
those who require it 

Data from emotional wellbeing surveys will 
show sustained emotional wellbeing. 
Increase in disadvantaged students 
currently taking part in extracurricular 
activity – currently 40% 

To achieve and sustain improved attendance 
for all students and to bring the attendance of 
disadvantaged students closer to that of their 
peers 

By 2024/25 attendance for all students will 
be 96% and the gap between disadvantaged 
students and their peers will be reduced – 
currently 4.4% 

 
 
 
Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this 
academic year to address the challenges listed above. 
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Teaching (for example, CPD, recruitment and retention) 
 
Budgeted cost: £37,303 

 
Activity Evidence that supports this approach Challenge 

number(s) 
addressed 

Development of metacognitive 
and self-regulation in all 
students through improved 
use and training on the 
‘Beauchamps Lesson’ 

https://educationendowmentfoundation.org 
.uk/education-evidence/teaching-learning- 
toolkit/metacognition-and-self-regulation 
Using metacognitive strategies is an 
inexpensive strategy with a proven impact 
of 7 months 

1,2,3,5 

Literacy initiatives across the 
whole school in all department 
areas: 
Every opportunity to read 
aloud in all lessons must be 
taken 
Key words and new 
vocabulary taught in a 
consistent way across the 
school 
CPD sessions to upskill staff to 
improve literacy in all lessons 
Drop Everything and Read 
Provision of relevant reading 
resources to classes 

https://educationendowmentfoundation.org 
.uk/education-evidence/guidance- 
reports/literacy-ks3-ks4 
Literacy improvement is essential as a 
whole school initiative to improve student 
outcomes in all curriculum areas. 
Quality assurance will be carried out by 
Literacy Lead and Curriculum Leaders 

1,2,5 

4 New Group Reading Test 
per year to track progress and 
inform intervention groups 

https://www.gl- 
assessment.co.uk/assessments/new- 
group-reading-test/ 
Standardised tests can provide reliable 
insights into the specific strengths and 
weaknesses of each pupil to help ensure 
they receive the correct additional support 
through interventions or teacher instruction 

2 

Accelerated reading 
programme including reading 
aloud to each other 

https://educationendowmentfoundation.org 
.uk/education-evidence/teaching-learning- 
toolkit/reading-comprehension-strategies 
https://www.renaissance.com/products/acc 
elerated-reader/ 

2 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://www.gl-assessment.co.uk/assessments/new-group-reading-test/
https://www.gl-assessment.co.uk/assessments/new-group-reading-test/
https://www.gl-assessment.co.uk/assessments/new-group-reading-test/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://www.renaissance.com/products/accelerated-reader/
https://www.renaissance.com/products/accelerated-reader/
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 A proven classroom-based reading 
strategy. Internal data annually reports 
improved reading age for participants of 
the programme 

 

New literacy specialist 
appointments to support 
literacy – speech and 
language intervention. 

https://educationendowmentfoundation.org 
.uk/education-evidence/teaching-learning- 
toolkit/teaching-assistant-interventions 
https://thatreadingthing.com/ 
Research suggests that interventions led by 
teaching assistants can have an impact of 5 
months. These staff will mainly deliver That 
Reading Thing, 

2 

Provision of additional 
teaching resources to 
students in a variety of subject 
areas 

Departments have used PPG funding 
historically to fund additional teaching 
resources that they assess to have had an 
impact on student learning. 

1,2,5 

High attainers extra 
curriculum programme giving 
the opportunity for Year 7 and 
Year 8 students to gain Level 
2 qualifications 

Results in previous years have been very 
positive and the experience of sitting 
exams early is a good experience for the 
higher attaining students 

1,5 

Contingency for in year 
financial support needed 
following departmental 
assessments of need 

It has been necessary year in year out to 
set aside funding for in year requests 
which are needed or become available to 
support student learning. 

1,2,5 

 

Targeted academic support (for example, tutoring, one-to-one support 
structured interventions) 

Budgeted cost: £60,942 
 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Maths intervention leads 
delivering extra-curricular 
support to disadvantaged 
students 

https://educationendowmentfoundation.org.u 
k/education-evidence/teaching-learning- 
toolkit/small-group-tuition 
Working with small groups has proven 
impact of 4 months 

1,5 

English intervention leads 
delivering extra-curricular 
support to disadvantaged 
students 

https://educationendowmentfoundation.org.u 
k/education-evidence/teaching-learning- 
toolkit/small-group-tuition 

1,5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://thatreadingthing.com/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
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 Working with small groups has proven 
impact of 4 months 

 

Use of school led tutoring fund 
to deliver intervention to 
students underachieving in 
Years 8-10 

https://educationendowmentfoundation.org.u 
k/education-evidence/teaching-learning- 
toolkit/small-group-tuition 
Working with small groups has proven 
impact of 4 months 

1,5 

Academic intervention in after 
school sessions for those 
students in Year 11 identified 
as underachieving 

https://educationendowmentfoundation.org.u 
k/education-evidence/teaching-learning- 
toolkit/small-group-tuition 
Working with small groups has proven 
impact of 4 months 

1,5 

Literacy programmes 
focussed on those students 
identified as needing 
additional support: 
Lexia 
Nurture Group 
That Reading Thing 
Bring your teacher to 
breakfast 
Breakfast with boys 
Ladies that lunch 

https://educationendowmentfoundation.org.u 
k/education-evidence/teaching-learning- 
toolkit/oral-language-interventions 
Oral language interventions have a proven 
record of impact of 6 months 

1,2,5 

 
 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £91,929 
 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Support in place to improve 
student’s emotional wellbeing. 
Eg. Emotional well-being 
mentor, school Youth Worker, 
Flexible Learning Centre 

https://educationendowmentfoundation.org 
.uk/education-evidence/teaching-learning- 
toolkit/social-and-emotional-learning 
Strategies to support social and emotional 
learning in secondary schools can have an 
impact of 5 months. 
Internal data and feedback suggests that 
these strategies have become invaluable 

3 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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 to the students that have accessed the 
interventions 

 

Role of Attendance Officer to 
focus on disadvantaged 
student’s attendance and to 
co-ordinate strategies to 
improve attendance 

https://www.gov.uk/government/publicatio 
ns/school-attendance/framework-for- 
securing-full-attendance-actions-for- 
schools-and-local-authorities 
The DFE guidance has been informed by 
engagement with schools that have 
significantly improved attendance and 
reduced persistent absence 

4 

Behaviour mentoring from 
West Ham United Foundation 

https://educationendowmentfoundation.org 
.uk/education-evidence/teaching-learning- 
toolkit/behaviour-interventions 
Strategies to support behaviour in 
secondary schools have an impact of 3 
months 

3 

Careers provision for all 
disadvantaged students 
targeted to need: 
1 to 1 interviews 
Aspiration events 
Information and guidance 

https://www.gatsby.org.uk/uploads/educati 
on/reports/pdf/gatsby-sir-john-holman- 
good-career-guidance-2014.pdf 
Good careers guidance and provision of 
aspiration for students remains as 
important as ever. Internal data suggests 
that our provision remains crucial to a 
significant number of students and NEET 
figures also confirm this with figures below 
national and local average. 

3 

Provision of a free breakfast 
for disadvantaged students 

https://www.gov.uk/guidance/breakfast- 
clubs-programme-2021-2023 
Whilst we are not a part of this programme 
the research indicates the importance of 
the provision and therefore we opt to 
provide this for our disadvantaged 
students 

1,3,4,5 

Delivery of student and parent 
events to boost engagement 
and improve relationships 
between home and school 

Prior to Covid these had started to be a 
success and internal data from attending 
parents suggested a positive reception for 
these events. They were also successful at 
bring in to school parents that otherwise 
may have been hard to reach. 

6 

 
 

Total budgeted cost: £ 190,174 

https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://www.gatsby.org.uk/uploads/education/reports/pdf/gatsby-sir-john-holman-good-career-guidance-2014.pdf
https://www.gatsby.org.uk/uploads/education/reports/pdf/gatsby-sir-john-holman-good-career-guidance-2014.pdf
https://www.gatsby.org.uk/uploads/education/reports/pdf/gatsby-sir-john-holman-good-career-guidance-2014.pdf
https://www.gov.uk/guidance/breakfast-clubs-programme-2021-2023
https://www.gov.uk/guidance/breakfast-clubs-programme-2021-2023
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Part B: Review of outcomes in the previous academic 
year 
 
Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic 
year. 

 
Our internal assessments during 2020/21 suggested that the performance of disadvantaged 
students was lower than in the previous 2 years in key areas of the curriculum. 

 
Despite being on track during the previous year (2019/20), the outcomes we aimed to achieve 
in our previous strategy by the end of 2020/21 were therefore not fully realised. Our desired 
outcomes are listed below: 

 
PPG students will make good or better progress as a result of high-quality teaching and 
learning 

 
The attainment gap in achievement between PPG students and other students will decrease 

 
PPG students at KS3 will achieve at least in line with their peers and not fall behind early in their 
schooling 

 
Attendance rates for PPG students increase and close the gap with other students 

 
An accurate assessment of the strategy is very challenging as education has witnessed 2 years 
like no other before but we were able to draw some conclusions from the strategies that were 
implemented and used this information to improve our planned offer for this year. For example, 
the intervention leads in maths and english were not producing the impact that was desired and 
so this has been adapted to have an intervention lead for each year group in the two subject 
areas. We have developed the role of our academic mentor for disadvantaged students to 
become the manager of our Flexible Learning Centre where anxious children who may have 
otherwise worked at home are able to work in school but outside of mainstream lessons until 
they are ready to return to lessons. 

 
Previous plans have not prioritised literacy teaching and interventions enough and having 
worked with the LA on developing this disadvantaged strategy it is clear that an increase in 
focus on these areas was required. This will happen over the course of this academic year with 
new strategies across the whole school, specific interventions and new support staff posts very 
much a part of this year’s plan 

 
Our assessment of the reasons for these outcomes points primarily to Covid-19 impact, which 
disrupted all of our subject areas to varying degrees. As evidenced in schools across the 
country, partial closure was most detrimental to our disadvantaged students, and they were not 
able to benefit from our pupil premium funded improvements to teaching and targeted 
interventions to the degree that we intended. The impact was mitigated by our resolution to 
maintain a high quality curriculum, including during periods of partial and full closure where all 



10  

 
 
 

Externally provided programmes 
 

Programme Provider 

Accelerated reader Renaissance 

That Reading Thing That Reading Thing 

Youth mentoring Smart Minds 

 
Further information 
This space will contain half termly updates on the progress to date of the strategy: 
 

Please see below for a snapshot of activities that have been taking place, organised by our 
Maths and English PPG Intervention Leads. 
 
Year 7 Literacy 
Mid-level and higher ability students have been meeting for 45 minutes every Tuesday this 
term. We created and wrote a radio script loosely based on A Midsummer Night's Dream. We 
have nearly finished recording the play! Roughly 10-12 students attend this out of 33 invited. 
We went to the Globe on the 19th of March with 45 students from Year 7 and 8. This was 
great for the students to see some Shakespeare during Shakespeare term to aid their studies. 
All year 7 and 8 PPG students were invited.  
We have another session booked in for Saturday the 21st of April in which we are running a 
murder mystery literacy event. All PPG for year 7 and 8 will be invited.   
Year 7 students also attended the Kimba workshop last month, all were invited. (This was 
previously supposed to be in December but was postponed due to covid.) 
Breakfast and books ran on the 18th of March and the 24th of Jan. All year 7 PPG students 
were invited.  
Lunchtime reading ran on the 4th of February. All year 7 PPG students were invited.  

disadvantaged students online needs were met by the loan of school, LA and DFE funded 
devices and access to internet through DFE and LA initiatives. The school delivered a fully live 
online learning experience for our students which was fully accessed by around 70% of 
students. 

 
Although overall attendance in 2020/21 was lower than in the preceding 2 years at 95.15%, it 
was higher than the national average. At times when all students were expected to attend 
school, absence among disadvantaged students was 3.65% higher than their peers, whilst 
disadvantaged students accounted for 40% of the total figure of persistent absentees (13.96%). 
These gaps are larger than in previous years, which is why attendance is a focus of our current 
plan. 

 
Our assessments demonstrated that pupil behaviour, wellbeing and mental health were 
significantly impacted last year, primarily due to COVID-19 related issues. The impact was 
particularly acute for disadvantaged students. We used pupil premium funding to provide 
wellbeing support for all pupils, and targeted interventions where required. We are building on 
that approach in our new plan. 



11  

Lexia also runs for our lower-ability year 7 PPG students as well and this is having a 
significant impact on reading ages. Students are more confident with reading and enjoying 
texts much more.  
We are also organising another theatre trip to watch Private Peaceful in July for year 7 and 8. 
This will be linked to another Saturday June event which will be about War poetry.  
A spoken word poet will be coming in to work with year 7 students in July. The impact will be 
to inspire confidence in our students when approaching poetry and will impact their language 
skills as well. They start poetry in year 8, so I am hoping this will instil in them fantastic 
knowledge to ensure they start ahead of the rest of the year in September.  
 
Year 8 Literacy 
This term our Tuesday Literacy Group has been working on The Island Project, a creative 
writing project based on 3 works of literature; Treasure Island, Coral Island and Lord of the 
Flies. We have worked on descriptive writing (our ideal tropical island), adventure writing 
(plotting shipwreck stories), persuasive writing and speechmaking (campaigning to become 
the leader of the shipwrecked children). The 3 weeks of the leadership campaigns and 
speeches certainly brought out the oral confidence in students, with every student taking part 
in a supportive atmosphere. We have also discussed the context of the 3 novels we looked at 
extracts of, including elements of colonial racism and violent societies.  
The Tuesday club has a varying number of students each week, sometimes as many as 12, 
but recently it has dwindled in numbers as other clubs have started up on the same night. We 
are having a re-launch after Easter with a new programme. 
Along with the year 7 group, we ran a trip to The Globe Theatre on Saturday 19th March, to 
see a specially adapted version of Macbeth. Students were fully engaged with the event, and 
feedback has been excellent. One student who was very nervous of coming, and almost 
backed out at the last minute, was soon watching from the very edge of the stage and joining 
in with the drumming and jig at the end, completely independent of myself and her closest 
friends. She enjoyed it so much, she returned on the Sunday with her mum! 
During this term we have also held 3 reading events in the library, to which all KS3 PPG 
students were invited.  Our literacy lunch in January saw around 50 students enjoy a pizza 
lunch and book chat. When asked if he found the reading interventions useful, 2 students 
stated that they were much more confident reading in class and volunteered to read 
Shakespeare. We then had 33 families join us for Bacon & Books in February, a chance to 
speak to parents about their child's reading. In March we ran our Bring Your Teacher to 
Breakfast with around 25 students attending. 
During our March Festival of Reading, we have had visits from 4 authors; Kimba (twice, y7 & 
y8), Helen Dennis (y7), Manjeet Mann (y8) and Bali Rai (y9). All PPG students were included 
in the assembly presentations, and their inclusion in the additional workshops was a priority, 
dependent on timetabling. 
 
Year 9 English 
The cohort has been split into 20 Lower Ability, 22 Middle Ability and 18 Higher Ability to after 
school intervention sessions every Monday. The LA group were invited in the first term with 
the MA and HA ability being invited in addition to LA from January.  
Weekly intervention sessions have comprised creating revision folders, interleaving recall 
skills for the GCSE texts, cultural capital exposure of watching performances of the GCSE 
plays, embracing students' creative skills to produce visual representations of characters and 
setting descriptions by utilising students' preferred skills and modelling ways of using what 
they are already good at to apply to what they are not as confident with. Developing 
metacognition through active modelling for success as well as overcoming obstacles.    
Students have attended a Kimba event and Bring your Teacher to Breakfast events to share 
and discuss reading, texts and build relationships. 
I have purchased graphic novel editions of text – enabling lowest ability students (from the 



12  

SEND nurture group) to access the canonised GCSE texts.   
In addition,  

• Copies of texts purchased and gifted to PPG students.  
• Printed Revision booklets for Jekyll and Hyde and Romeo and Juliet given to PPG 

students.  
• Revision folders purchased and gifted to PPG students.   

Snapshot of Impact: 
Student 1 has attended both terms of after school intervention and has a target of 1a for the 
end of year 9. He is currently working at a 3c in literature.   
Student 2 (nurture group) has attended some of the after-school intervention sessions across 
both terms and received the revision booklets. EOY Target is a 1a and currently working at 
2a/2b  
Student 3 has attended all of the after-school sessions, the Kimba workshop, both BYTTB 
events and has an EOY target of 2c; she is currently working at 3b consistently.  
Student 4 has an EOY of a 4b. He has only been attending this last half term since parents 
evening and has already bridged from a 2c to a 3c. (Is also taught by intervention teacher and 
only attending due to teacher/parent/student relationship due to SEN so having a PPG 
Intervention lead as a teacher also works particularly well for this student)  
Student 5 is also from our nurture group and has an EOY target of 1a. He is currently working 
at 2a/3c having attended most of the after-school sessions across both terms. 
 
Year 10 English 
PPG intervention sessions for year 10 run on Mondays throughout the term. Year 10 High 
achieving PPG students also went on a Poetry Live trip to London where they got to hear their 
poems studied in English being read by the poets followed by Q&A sessions. Also, all Year 10 
PPG students have been invited to a Holiday Booster Session in the Easter holiday for their 
Literature exams in May. I have roughly 15 of the 38 attending weekly and invited on the trip. 
We have seen marked improvement from the last set of year 10 Mock Exams where many of 
the PPG students are now achieving their target grades or surpassing them. In most cases, 
these are the regular attenders to the after-school revision sessions. Some of the PPG 
students choose not to attend the sessions but they go to the intervention sessions on a 
Tuesday which are run by other members of the department. Also, many of the PPG students 
were chosen to participate in the Jack Petchey Speak Out workshops with Ore and a PPG 
student was actually chosen to represent Beauchamps in the regional finals of this 
competition.   
Students have also been provided with a full set of revision guides and workbooks for all 
components of their Literature exam.  
There is a rewards trip upcoming for the end of year for year 10 where we go to Regent's Park 
Open Air Theatre to watch a production. 
 
Year 11 English 
Intervention has been 45-minute revision session on a Monday afterschool this term.  
The Saturday workshop has been combined with the holiday workshop for Thursday 7th April 
for a 4-hour literature revision bootcamp.  This will be open to the whole year 11 PPG cohort. 
I have split the focus between literature and language exam revision. Quote recall, exploring 
inference, writers' intention, writers' methods and looked at some model responses.   
Again, I invited the whole year 11 PPG cohort and like last term again numbers were lower 
than I would have liked. Monday clashed with year 11 maths intervention so some students 
decided to go to maths. Of the regular students this term. I have been able to track their 
progress quote easily through their assessments on the department spreadsheets.  
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Although engagement in MA and HA has not been as high as the LA, those in regular 
attendance have learnt various methods of revision, produced a folder of quality resources to 
revise from, been exposed to performance to support learning, practised recall and are 
showing retention in their most recent class-based assessments. In addition, those with 
regular engagement are showing that they are more confident with the texts and either 
progressing towards or working higher than their EOY targets. Those working above are some 
of the most vulnerable and lowest ability students.  

 

 

Year 7 and 8 Numeracy 

A mixture of before school (Year 7) and after school (Year 8) of 45 minutes each and 1 Saturday 
session of 3 hours to date has been offered to the PPG cohort. With 2 more after-school sessions to 
the end of term and a theatre visit on Monday 18th April to see Johnny Ball’s “Wonder Beyond 
Numbers” at the Palace Theatre Southend, which I hope will engage, motivate and entertain the 
students. One student has never been to a theatre before. 

At the Saturday session, we made biscuits and discussed the various maths techniques being used: 
time, weight, numbers, money, ration, proportion and symmetry. Their parents were invited to 
attend, at the end of the session and we discussed their children’s progress. 

Weekly sessions have included: averages, algebra (expanding brackets, factorising and solving simple 
equations), rounding, negative numbers and a time recap. The impact these have made is that the 
students are becoming more confident. Some volunteer answers now, whereas at the start, they did 
not like to speak. 

The students will be helping to run a cake sale on Thursday 31st March during break and lunch. Giving 
them hands on experience of handling money and giving back change etc. 

Some notable progress from students attending the sessions is as follows: 

Student 1 from E5 to 1b 

Student 2 E2 to W2 

Student 3 1b to 2a 

Student 4 W1 to 1b 

Student 5 2c to 3c 

Also, Student 6, who only started in January 2022 has moved from E2 to E4. 

Maths Year 9 
Sessions have been run once a week for year 9 PPG students with pupils attending each of 
the sessions. Numbers attending have been low and I will look to improve this in the final 
term. During Autumn 1 I worked with the pupils sitting the entry level exams to help bring their 
numeracy skills up. During Autumn 2 I worked with middle ability pupils on the topics they 
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struggled with on their Autumn milestone each pupil felt confident with each of the topics 
covered and could answer an exam question from the topic at the end of the sessions. During 
the Spring term I worked with lower ability pupils not sitting the entry level exams on the topics 
they struggled with on the Autumn and Spring milestones. Each pupil felt more confident with 
the topics by the end of the sessions. 
 
Maths Year 10 
Maths has run on half termly sessions, with a new cohort each half term.  Some students are 
repeat ‘customers’ where they have asked to stay on into the next session. 
Attendance started fairly low but those attending seem to have galvanised others to attend the 
sessions, often resulting in around 15 students turning up for revision intervention. 
I have a Easter exam revision session on Monday 5th April, where parents are also invited to 
find out how they can best support their young learners with exam revision and home 
intervention. 
With regards to impact, when PPG predicted is compared to target they are performing better 
towards their target than non-PPG (this is across the department as a whole). Also, and more 
interestingly, if you compare the gap between PPG target and non-PPG target, they are below 
by 19%. If you then compare PPG predictions to non-PPG predicted the gap has closed to 
12%. It can be seen this is the case over all three key grade measures for our PPG learners. 
This does suggest that we are having a positive impact on our PPG learners both in class and 
through additional interventions. 
 
Year 11 Maths 
Weekly 45 minute revision/support sessions for Year 11 PPG students have run this year. 
Some of these sessions have focussed on specific topics that I know students tend to find 
difficult, and others that the students themselves had identified as those that they find 
challenging. In other sessions we have looked at exam questions to support not only the 
student's subject knowledge and retention but also their exam technique. There has been a 
focus in these sessions on worded questions and how to approach questions where a lot of 
information is given using sentences by digesting the information and presenting it 
mathematically step by step. 
I ran a revision day (2 hours in the morning for foundation students, 2 hours in the afternoon 
for higher students) ahead of the November mocks on the second Saturday of October half 
term to support the students with their revision for their first set of mocks this year. I will be 
running more Saturday sessions in the lead up to the exam season and possibly during it too. 
Looking ahead to exam season I will be continuing with my weekly revision sessions and will 
also run an additional 1-hour morning session on the morning of each maths exam where the 
students can come and revise quietly with me there to support them if needed, or where we 
can work together on addressing some last-minute essentials. We are able to direct our 
revision this year to specific papers as we have been provided with the content list for each 
exam. 
There is 1 student who has attended the majority of sessions this year and he did make an 
improvement in score between the November and February mocks. This trend should 
continue to his GCSE exams and he should secure his 4. I have seen the students that I have 
worked with grow in confidence in approaching difficult questions. Despite there not being 
many regular attendees, I have seen improvements in their retention of the content too when I 
have seen them. 
Engagement has been difficult to maintain despite contact home including phone calls with 
parents. This term I am expecting an improvement in attendance now that it is the last push 
for Year 11 before the end of their time here. 
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